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An old proverb states that'lfyou starve
with a tiger, the tiger eats last." This proverb
provides a metaphor for some of the incredible
challenges that middle school and high school
teachers face with classroom management. As
accountabilities surface regarding the
implementation of standards. classroom
management mLrst be filtered through
concerns, which include student perf'ormances
to demonstrate understanding, and the
perpetLration of literacy. At the same time, the
forces of"active learning" and even cooperative
learning may have a tendency to collapse under
the students' failure to successftrlly self-manage
in typical classes. A system which affords
teachers and students partnerships in the "way
things go around here'is Cooperative Literacy.

While research has been done to explore the
psychosocial issues that adolescents bring to
the classroom, there has not been much linkage
td the literacy efforts of teachers. Most rrliddle
school teachers wourld surmise that .'
socialization plays a major role in many facets
of adolescents' lives. -lanies Cee obseiveui, "\'ou

call no more cut the literacy out of the overall
social practice, or cut away the non-literacy
parts ofthe overall practice, than you can
subtract the white squares from a chessboard
and still have a chessboard (Gee,1996,p.41).'For
students who may not have access to these
experiences, an intervening approach may be
necessaly to bridge the social literacy gap.
C o o perative Lit e racy (Kemp, Hon, Shorc, 1992)
emanates from the idea that while all teachers
are teachers of iiteracy, students are also
responsible for promoting each others literacy
in a community of learning. Implementation of
this organizational approach is intended to
inspire more transactional learning classrooms
as teachers find new management
opportunities to support those efforts.

Some of the complexities of classroom
management can be drawn from the allusion
to the Company Store scenario. This scenario
asks teachers to explore their strategies in
managingacompany where the workers show
up. are sometimes reluctant to work and
cannot be paid, fired, or given time off for goori
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behavior or production. The scenario fields ln a classroom of thirty'two students, the
many consistent responses with all groups of teacher would have eight pods or eight groups
teachers from veteran or neophyte. Essentially, of four. Occasionally, apod of five might be
the responses include involving the workers in necessary. Pods sit with two students side by
running tlre company, r eco gnizing the side and two othergroup members behind
employees and providing flexibility of tasks, them in tandem. This arrangement causes a
room for advancement, choice and sense of subtle change in the appeayance of the
purpose to the work The same dlmamic plays classroom. From a bird's eye view, the room
out in &re classroom.

Further examination of the adolescent

their world, their peers and their adult
relationships. Changes for this age group

would look as if it were inhabited by a
collection of islands (figure t). There is enough

desks, which is important when the teacher is
monitoring the pods. Monitoringthe pods is

clientele of secondary schools acknowledges space between each pod to allow the teacherto
their unpredictability as they struggle with walk around the pod without hitting any other

involving physical, emotional, intellectual and accomplished as the teacher walks tJrrough the
social issues create turmoil for manyyoung class, providing a more interactive style of

' adolescents, often with diamatic results'within ' may$gement Students at tableS are also
the three year'touf of the middle grades and grouped into pods of four or five students.
the subsequent high school experience. Even Some pods may have five students such as the
changes in mood can add to the element of pod on the left in Figure 1.

unpredictability (Milgram, 1992, p. 17).

Implementation of a peer-to-peer
accountability management system suggested
by Cooperative Literacy allows students to
maintain attachments in the classroom and
function together.'Cooperation leads to
ownership, involvement and great
opportunifles for self-discipline, but first must
come trust Students learn to trust through
opportunities to take ownership and take
responsibility for their own actions and those
of others (cole, tgss, p.8)." In this design,
students are organized into interdependent
Iearning teams of four to five studenG. These
groups are calledpods. Grouping strategies may
be dependent on specific needs ofa particular
class, but heterogeneous groups are preferred.
The teacher directs. but students manage. The
reason for use of this term in favor of the more
general teams or groups is mainly a concern of
connotation. Whereas the word teams implies
competition, this organi zalon is not
competitive. Pods remain intact for a period of To make expectations clear, teachers use the
four to six weeks. An outcome of Cooperative Pod Point Sheef (Figure Z). One pod point sheet
Literacy is that students begin to engage in is used for each pod on a weeklybasis.
thouglrt about others'perspectives, ideas and Management issues, such as punctuali$1
struggles. attendance, bringing materials and completion
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Figwe2

POD POINTSHEET
No tardies 5 points
No absence 5 points
I absence 3 points
Homework 5 points
Materials 5 points
Assignment 5 points
Behavior 5 points

Pod* Podname
Members I

MONDAY TTII'RSDAY
Arrival Arrival
Absence Absence
Homework Homework
Materials Materials

Assisnment
Behavior Expected Behavior

DailyTotal DailyTotal

TTJESDAY FRIDAY
Arrival Arrival
Absence Absence
Homework Homework
Materials Materials

fusielment
Behavior Expected Behavior

DailyTotal Dai$Total

WDNESDAY BONUS!
Arrival Sharinq informationAbsence EncouragingHomework Listening
Materials

ted Behavior
DailyTotal

of homework assignments, can be dealt with
prior to the start of the Iearning activity.
During group worlg students seated in desks
can tum ninety degrees so thatthe four
students in the pod are sitting facing each
other. When the students are working inpairs,
the desls can remain as they are at the
beginning and end of the class period in a
positio n of o ri entati o n. Each class perio d should
begin and end with the students out of face-off,
seated in pods in orientation. Teachers can
nnodifli the Pod Point Sheet criteria to s'-rit the

demands of their particular classroom.
Positions are also numbered to allow the
teacher to specify certain roles in the learning
activity, such as reporting, recording observing
questioning and answering etc.

Each week a new coordinator is selected to
manage the point sheet. Coordinators record
the points for the teacher and also add the
pods names to the sheet each week On a daily
basis, the teacher assesses the pods based on
selected categories on the point sheet. For
insta.nce, if bringing materials ceases to become
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an issue, then the teacher may not assess
regularly. Meanwhile, arrival, absences and the
assignment phase of the class period will
probablybe used more regularly.

The Pod Point Sheet, aside fromprovrdinga
guide or script for the pods to follow, becomes
an assessment (and self-assessment) tool. In
this sense, the pods manage and assess
themselves even tlough the teacher directs the
placing of points. That pod coordinator is
directed by the teacher to record the number
of points for the week In the weeks that follow,
each member of the group assumes the
coordinators role.

The criteria include managerial issues such
as arrival, materials and homework The
assignment categoryrelates to the on stage
time when students are engaged in a class
activity that is either whole group, independent
or in pod. Points are given by the teacher and
are based upon the pods'success in acquiring
those management shlls and in Onre classwork
expectations deemed necessary by the teacher.
It is important for the teacher to understand
tleat the points are not for the purpose of
having pods compete to see who earns the
most points. Rather, their purpose is to provide
a means of feedback for the teacher and the
students.

- The section listed as expected behavior
draws from the categories in the Iower right
hand corner under the bonus label. These
categories provide an elective choice based on
t}te type of lesson. For instance, if the pods were
engaged in a cooperative activity, the
behavioral demand of the assignment might be
sharing info rmati on. In that instance, the
teacher would tell the pod coordinators to list
sh aring i nformati o n under the category of
expected behavior andthen provide feedback
based on tleir observation. Any of the four
expected behaviors can be used in most typical
classroom situations.

The PowerWalk
h...-:.-- !l-^ --.^--I---^-i-l !I-^ !-- -l -, -i-rr,iriri8, ule w0rK pet lOu, Ine fedctler cali

monitor group performance and assess points

dependingon the degree of success of the pods.
While points are issued, it is suggested that
students have the oppoyfr-;tni$ to recapture the
total possible points. The time the teacher is
monitoring the pods or circulating around the
roomis referred to asthe power wdk.(lt
should be noted that students are always
responsible for their own work)At this time,
performance points and behavior points can be
generated and as each student understands his
responsibilities, there maybe less resistance to
participate. Points are never deducted, but
students who go offtask may also cause the
pod to earn fewer points. For a learning activity
which requires whole class attention in a
traditional seating alTangement, such as a
Iecture, the class can maintain a more
traditional fa cing th e front or orientation
position while still in pods.

Even the simplest operations or routines
now take on new appearances. For example, a
typical practice for teachers who wish to
conduct a class discussion is to ask a content
question of the whole class.ln any cooperative
structure, the element of simultaneity is often
the missing ingredient In the Cooperative
Literacy classroom, a teacher might ask a
question of the class, but allow thirty seconds
or so to have the pods caucus. At the signal, the
teacher will direct one member from each pod,
by number, to stand and either hold up a
written answer ormoye to a place on the
chalkboard to produce the pods response. This
simple stoategl involves everyone while also
introducing a high amount of coaching so that
even the student who may previously have been
reticent now has the capability to respond.

Group Processing Behavioral of Issues
The characteristic of positive

interdependence is such that groups realize
that each must contribute for the sake of the
others. In the event that pods encounter
difficulty, the teacher can confer with the pods
to discuss and evaluate the pod's performance
and recommend changes. This form oi
processing is critical as a means of problem
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solving. Groups that don't have the opportunity
to solve each others problems from within may
become hostile to the studentwho brings fl.re
group down and the efficiency of the group
dissipates. Use of the Class Processing
Worksheet (Figure 3) allows for reflection and
assessment of performance for t}te student and
becomes an instmment for the teacher to use
when situations of a behavioral nature arise.

The use of the Class Processing Worksheet
provides a format for aninitial intervention.
Students answer the questions in a directed
lesson format as the teacher gives one sheet to

each member of t].te class. Students are then
directed to answer the questions and, at the
end of an allotted time, the students are polled
and the responses are discussed. Teachers
should bewary when students'answers are
generalizations. For instance, in response to
Question 4, concenning whattJre students need
to do to be successfrrl in class, some students
may state "do my worK which does not provide
enough details. The teachers capabilityto
challenge responses is one reason why the
activity becomes a facilitated discussion.

Question 6 concerns attitudes. After the

Figure 3

CI.ASS PROCESSING WORKSHEET

The purpose of this worksheet is to determine if members of your class are behaving in
a manner appropriate for learning. You will answer the following questions on your
own. when time is called, a class discussion will be hetd to consider your answers.

1. Write your first and Iast na

2. What is tl.re title of this class,

3. In your opinion, how would you describe the behavior of this class?

4. What are some actions you need to take to make sure tlatyou can learn in this
classroom?

5. What are examples of requests your teacher asks of you?

6. Which of tle following words best describes you? Circle those that describe you.happy boring studiousindifferent concerned worriedcurious eager positive

caring
lost misunderstood

conscientious

negative
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7. What can you do to make this class better for you?

humorous
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Figwe 4

MEDIATIONWORKSHEET

Students na Teacher

1. Desaiption of conflict (in the student's words, while the teacher writes)
For instance: What would we see you doing in class if we were watchingyott on television?

2. Justification 'What makes it OK?' (ln the studenfs mind, how does he/she justify his/her
actions?)

3. What are some occasions that the student can remember where the conflict did not exist?

4. Anabxsis What other aspects of t}re class conbibute to the problem? (Other students,
misunderstanding of the rules, misunderstanding of class work failure to pay attenUon,
misunderstanding of expectations)

5. Roles What can the teacher do to assistyou in allowing this situation to improve?

6. Strtegles What specific action will make the situation better? (in the students own words)
What are you going to do differently?"

7. Follow up meeting where student determines ??????????????????

ASSESSMENTOFPROGRESS Date
Comments:

students select a word, they will make ajournal
entry on the back of the ProcessingWorksheel
This j o urnal may provide information crucial
for the teacher when problems arise.

To initiate this, the students simply write
the days date and a sentence completion using
the word they selected.

September 19,2002.1am
todaybecause

At the completion of the last answer, the
worksheets are collected and placed in a file. In
the coming weeks, the sheets are redistributed
to the class the the teacher asks the students to

make any changes on what theyve written so
far. Another word or face is chosen for
Question 6. Then anotherjournal entry is made
with the sentence completion.The sheets are
once again collected, filed and redistributed a
week or two later. The continual reexamination
of the worksheet allows the students to reflect
on whether or not they are fulfilling their own
expectations concerning what they said they
needed to do to be successful in the class. This
continual revisiting implies a personal and
individual contract and in the event that the
conuact is broken, the teacher now has some
instruments to use to manage tJre problem to a
solution through a mallagement conference.
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The lvtanagement Conference:
Teadrer and Student Mediation

This conference is held during a teachers
preparation penod or after school when
students would usually be detained. The
teacher brings the Pod Point Sheet,the
students' Class Processing Worksheet and a
Mediation Worksheet (Figure 4) The mediation
is held with a third party mediatorsuch as
another teacher on the team or an
adminisffator. However, this mediation process
can also take place with the teacher fulfilling
that role. In a work situation, a manager and an
employee might meet to explore the causes of a
counterproductive or non-productive situation.
The mediation conference provides the
opportunity for the teacher and student to
explore the behavioral aspects of the problem.
This dialog-based srrate$/ provides the teacher
with a means of guiding the students thinking
to help solve the observed problem behavior.
Part of the significance of this approach is tJre
avoidance of an adversarial relationship.
'students will not respond to your motivational
attempts if they are fearfr.rl, resentful or
otherwise focused on negative emotions. To
create conditions that favor your motivational
efforts, you will need to establish and maintain
your classroom as a learning community - a
place where students come primarily to learn
and succeed in doing so through collaboration
with you and their classmates (Brophy,1996,
p.2t);

The conference begins with the teacher
explaining that there has been an observation
that the studenfs pod has diminished point
totals and that the purpose of the conference is
to solve this problem. The teacher then
questions the student about his or her response
to Item 3 on tlre Class Processing Worksheet
which asks about the behavior of the whole
class. This question sets the tone for the
remainder of the conference and the teacher or
third party mediator needs to be sure that her
tone remains calm and objective. The next
question ofthe students involves a response to
Question 4 on the Class Processing Worksheet

that asks what the student needs to do to be
successfirl in class.

Once the teacher reads that response, it is
time for the mediation process to begin. The
mediation is conducted as an interuiewwith
the teacher Uanscribing the students
responses onto the Mediation Worksheet. The
interview shifts the focus from the teacher to
the student and provides legitimacy to the
process. The questions on the Mediation
Worksheet are starting points for the teachers
and would beparaphrased in language the
student would understand. The first question
provides a chance for the student to reflect on
some of the behaviors presented in class. The
metaphor of the video creates dissociation
from those behaviors as they view themselves
in the classroom. As the student discloses the
transgression, the teacher transcribes those
responses onto the worksheet.

The second question isthe pivotd point of
t}re protocol. Each of the behaviors listed in the
answers to the first question is repeated and
the student is simple asked, What makes that
okay to dol Because this question challenges
t]le motivation behind the behavior rather
thanjust the acflon, the student is likely to
respond with, "lts not okay." If he is confused or
says,'l don't know" t}re teacher simply repeats
the question but adds the phrase, What made
it okay this time?"

The importance of this challenge to each of
the behaviors menfioned in the first response
is the acknowledgement of incongruence with
what the student stated as actions needed to
be successfi,tl in the class and those that they
are presenting. Once this acknowledgement
occurs, there is now an occasion for growtlt
and the understanding that prosocial behavior
may prowde a pathway for success.
Additionally, this protocol objectifies the
encounter and the teacher avoids becoming the
studenfs adversary. The student is invited to
aclcaowledge that some of the chosen
behaviors will have long-term negative effects
in terms of their personal outcomes.

The Mediation Worksheet provides a script
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for the teacler to follow to engage the student
in questions flrat surround the dynamic of the
conflict The questions mayneed to be
toansposed into comprehensible language for
the student and are only guides for the person
conducting the mediation. Issues involving
other students, other situations or
circumstances may come out as the
questioning continues. The final part of the
mediation asks the student to strategize about
how the behavior can cease or be controlled.
The student selects a sign-off date for the
teacher to check her progress. That sign-off
procedure maybe as simple as the teacher
acknowledging improvement as she power
walksthatday. Along with the avoidance of
teacher and student becoming adversaries, this
protocol allows t}re teacher the opportunity to
model how people can use reasoning skills to
problem-solve.

Scenarios for mediations are varied. The
teacher and an individual student maybe
involved in mediation, a process which should
take approximately fifteen minutes. A team of
teachers and the student can be involved, or a
teacher or team ofteachers and the students'
podmay also be involved. Bringing the pod
together for a conference can be an effective
way for the students to generate ideas for
avoiding a recurrence ofthe behavior. parents.
may also be involved in the mediation as
observers and then as partners.

Pods and l*arning Strategl
Many cooperative learning assignments

may not provide enough payoff because either
the nature of the assignment was not
cooperative or the task was too complex for the
ability level of the students. Students may lack
prerequisite abilities to read, to research or to
work with others in order to come up with a
final cooperative project such as a group report
or skit Students who work independently and
then transition into aface-offbecome a
col$ensus group. In other words, tJrey are in
position to examine previously-held knowledge,

discuss, revisit text and come up with a
mutually-agreed-upon response as a means of
having multiple opportunities to process the
information. Additionally, the importance of
linking Iiteracy and social growth cannot be
understated. Recent research on middle grades
education takes note of the'lack of fit between
developmental imperatives of early
adolescence and the schools established to
enhance the power of adolescents'intellect and
to socialize them into adulthood (Felner, Kasak
Mulall & Flowers, 1997,p.521)."

When teachers begin to examine their
belief system of management, newresources
may come to light The first resource, and
probably the most powerful, is our ability to
engage the students inbecomingpartof the
learning community through their
accountability to the larger groups and their
immediate pod.What occurs is a shift in the
center of gravitywhichreleases the locus of
control from the teacher to the studenb (not
to be confused with the autJrority of the
teacher). Cooperative Literacy applied to a daily
classroom routine can be a vehicle for easing
the transition to middle grades and to high
school as well. The strength in the procedure
lies in tlre ability to address learningand social
needs of adolescent students and successfully
managing the company store intodays
secondary school classroom.
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5u sta i n i ng "Positivity"
in the Middle School
Classroom:
A Teach er I Student Mediation Protocol
Ron Klemp, Ed.D.

The challenge to middlc school
teachers for creating and sustaining
the harmonious learning environ-
mcnt in such a diverse world is ever
present unlikc in past cras. But today
the positive classroom is dso ditrff-
ent. Positive classrooms buzz with
thc cxcitcment of smdent discussion,
and there is energy and a humor that
makes thc classroom a firn and cn-
gaging placc to be. Srudents may be
caught up in thcir arguing ovcr idcas
and concepts. There is a strong sense

of identity that the students and
teachcrs feel about their room, thcir
class, and thcrc arc srong conncc-
tions among thc srudcnts.

HoweveB students present different
challcngcs to thcir teachers in thcir
varyrng dcgrees of literacy and nu-
meracy skills, language diffcrences as

wcll as lcarning diffcrenccs. Socictal
issues including povcrty, Eansicnce,
and juvcnilc crirnc also makc tcach-
ing more complex. ln short, "The
reality of today's schools often de-
mands that classroom tcachers ad-
dress thcse scverc issucs, cven though
rhis task is not dways considered a

part of thcir rcgular job (Marzano &
Marzano, 2003): Tcachers may find
thcmselvcs in a default position of
havingto hclp'raise" kids in theirev-
eryday classroom scttings. Srudcnts,
on the othcr hand, dcvclop a wholc

repertoire of coping skills including
rcmaining hiddcn in thc classncom,
or intentiondly getting ejected as a
result of thcir disrupting thc instruc-
tion (Brozo, 1990).

Gachers may usc grouping srucsurcs
that build mutual interdcpendencc
can providcways andrncans of engtg-
ing more sardcnts. Tcachcrs can also
take advantagcs of approaches such
as Coopcrative Literacy, that utilizc
grouping strucsurcs that maximizc
snrdent cngagement and heighten
snrdcnt interaction using mutually
intcrdcpcndcnt lcaming teams to
produce grcarer individual compc-
tencc (Oglc" Klemp, & McBride,
2007) and lcad to more oppomrnities
for coopcrativc lcarning. Classrooms
bccome more transaccional and
group process induces more $udents
to engage in in*ructional activitics,
rcduces srudents sense of isolation,
and evcn diminish racial tensions.
Furthcrmore, 'research in very di-
vcrsc school scdngs and acros a

wide range ofcontent arcas, have re-
vealcd that studcnts complcting co-
opcradve lcaming group tasls tend
to havc highcr acadcmic test scorcs,
higher sclf-estecm, greater numbers
of positive social skills, fewer sterco-
types of individuals of other races or
cthnic groups, and greater compre-
hension ofthc content and skills thcy

are srudying (Johnson, Johnson, and
Holubcc 1993).

IIThen teachers arc inevitably chal-
lcngcd by srudcnt defiancc or mis-
behavior, the use of a mediation
protocol that cngages students in
thinking about their actions may
provide a "remedy" when things go
awry. Teachers who utilize a me-
diation protocol may give students
thc oppornrnity to reflect on their
action, or inacdon. In the end the
tcacher's rclationship with the *u-
dent is pivotal to smdcnt's resistance
to thc social norms of thc classroom
and the unmct cxpectations of the
teacher. This process can also empha'
size buildingthe srudent's srcngth in
problem solving as opposed to find-
ing and acccnting fault: "Symptoms
of studcnts cmodonal strugglcs pro-
duce more heat than light. Noncom-
pliance, anger, and aggression dont
ordinarily cngender acceptance and
undcrstanding. Yct, teachers who fo-
cus on developing studcnts' strcngths
arc morc succcssfiil than thosc who
focus on fixing flaws (Henley &Long
2a06):

The Class Processing
Workheet:
To initiare snrdcnts' rcflcction about
thcir role as studcnts, thc class pro.
cessing worlsheet (Appendix l) is

an initial probe into their thinking.
h functions somcwhat like a grouP
intake procedure. Thc activity is con-
ducted as awhole classlesson withthc
teachcr in a facilitating role. hs dura-
tion should be approximately twenty
minutes. Thc teacher conducts the
activity with the following stcps: Thc
proccssing shects are distributed to
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cach class member and students com-
plcte qucstions onc and rwo: Narng
and tidc of class. The following srcps
(fig*. l) are then followed.

Figure I
Beginning with qucstion #3, the
rcachcr conducs a "think and writc"
in which thcy rcad the statcmcnt as

thc snrdents follow along. Thc tcach-
cr then silcndy counts to twcnty be-
forc allowingthc students to rcspond
to givc thcm timc to rcflect on thcir
answcr. Thc tcacher solicits answers
from two or thrcc sandcnts and thcn
movcs to gucstion #4. (A proccss
note: It is suggcstcd that the teacher
call on only the first *udcnt, and that
thc each zuccessivc rcspondcnt call
on another sndcnt. For qucsdons #4
and #5 the process rcpcats.)

For guestion #4 some claboration is
rcguircd, as studcnts tcnd to gcncr-
alizc their answers. A rcsponsc such
as "do my work" is a generalization.
The teachcr might sugge$ that thc
sardents givc specific examples of ac-

dons that would indicate that they
are prcscnting a "learning" action.
Once again rhc tcachcr solicits rc-
sponscs from a fcw snrdcnts.

For gucstion #5 thc proccss is rc-
pcatcd but again the tcachcr nccds to
givc cxamplcs of actions to avoid the
studcnts' gcneralizations or'parry
line" answcrs such as'do my work.'
Onc cxamplc might bc "raisc my
hand when I havc a qucstion.'Again,
thc tcachcr cells on two or thrce snr-
dcnts.

For qucstion #6, thc tcachcr will di-
rect the sfldcnts to selcct aword that
they feel bcst describes howthey fcd

that day. On the revcrse side of the
shcct, studcnrs will begin an informal
journd in which thcy lisr the datc
and complcte the following scntcncc:
'I arn 

- 

rcday becruse...."
This journal dlows thc rcacher to
chcck in with studenm who may ap-
pcar to bc havingdifficulty.

Aftcr giving thc srudcnts dme to re-
spond, thc tcachcr thcn moves to
gucstion # 7. (The rcsponscs rc # 6
and #7 are more pcrsonal and there-
forc arc not sharcd.)

For gucstion #7, the students arc sim-
ply astcd how thcy can improvc the
class to makc thingp bccer for thcm-
sdvcs. After somc timc alloturcnt of
about thrcc or four minutcs thc pa-
pers arc then collcctcd.

Once thc papers arc collecrcd, thcy
are filed and are brought out for re-
vicw by thc studcnts approximatdy
cYcry two wecls. At that dme, sil-
dents arc aslrcd rc cxaminc thc pa-
pers, make changes or revisions, and
thcn another word is sclectcd from
#5 and.a new s€ntcnce is addcd to thc
journal. By thc end of thc scmcstc&
thc snrdcnts would havc cxamincd
thcir worlahects approximately tcn
to twcnty times. Teachers suggest
that pan of thc valuc for this pro-
cedurc is that it malrcs the studcnts
awarc ofthcmsclvcs in thc classroom.
Thc workshcct bccomes a socid con-
tracr indicadng that thc teachcr carcs
for and is intcrcstcd in thc students
not only in tcrsrs of thcir learning
but also as pcoplc.

Mediation Worksheet
Emotional litcracy is describcd as thc
abiliry ro recognizc, undcrstand, and

cxpress our emotions in ways that are
bcneficial to others and ourselves. The
skills also link to enhanced cognitive
functioning, critical thinking, cffcc-
tive decision-making and positive
socid interactions (Magro, 2007).
IvIany of the skills that ssudents learn
and drat are embedded into socid sit-
uarions, including problem solving,
making fricnds, establishingallianccs,
and othcr'playground' politics arc
thc types ofskills that comprisc those
unspolcn rules that comc to play in
social siruations and in thc workplace
(Golcman,2006).

Onc of thc important managcmcnt
tools that tcachcrs havc is thcircapac-
iry to cstablish and maintain positive
rclationships with thcir studcnts."
Tcachers nccd sustaincd, intcnsive
rclationships with studcnts (Dar-
ling-Hammond, 1998). \[hcn high
school studcnts wcrc askcd about
their concept ofagood teachcr, one
of the overriding cornmcnts was a
sensc that the tcachcr cared about
rhem as individuals (Phclan, David-
son, &Thanh Cao, 1992).

Thc mediadon process is conductcd
with thc Mcdiation Vorkshect, (Ap-
pcndix 2) and occurs eithcr upon a

student's renrm from a suspcnsion
or othcr pcnalty, or whcn the tcacher
ftels that thc disruption or lack of
pcrformancc has bccomc a chronic
situation. Thc mediadon occurs at a
time whcn thc teacher is frcc of thc
class, and is normally a one-on-one
situation, though a guidancc coun-
sdor, fcllow tcachcr, or cven a parent
may be amcnding. h is important to
note that thc mediation, whilc only
lasting fifteen or twenty minutcs,
should be conducted as an intcrview
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with the teacher posing guestions in
a non-confrontational manncr. Thus
thc tcachcr mu$ maintain a positivc
and somcwhat casud dcmcanor. Ifthe
$udcnt fccls thrcatened therc will be
resistancc and a good outcomc is lcss
likdy.

h is said that through vcrbal transac-
don, thoughts, fcelings, and actions
bccomc availablc to both partics in
the mediadon. Thc proccss of mcdia-
tion allows the lcarncr rc cngagc in
decpcr cognitivc, cmotional, attitudi-
nd thinking, and can lcad to changc
(Costa & Garrrsron, 2002). Once
these idcas are articulatcd thcy can
bc rcfincd and changcd. Thc purposc
of a mcdiation prorccol is to allow
thc teacher to e4plore the studcnt's
thinkingproccss to assist thcm in rc-
solving conflicts whilc prcserving the
tcacher / studcnt rclationship. Oftcn
teachcrs surrender to angcr or resort
to sancdons that promotc an advcr-
sarial rclationship. rJThcn advcrsity
arises bctwccn teachcr and ssudcnts,
"all bets are off'whcn it comcs to
acadcmics. The mediation work-
shect is an instrument that allows thc
sudcnt to explore thc dimcnsions
of conflict without sacrificing thc
teacher's dominance. In short, thc
tcacher guides thc studcnt tluough
d'ris thinkingproccss while maintain-
irg "r objcctivc srancc and thc focus
is not pcrsonal.

The mediation protocol should be
set up with the sf,ident and parent(s)
in advance. The teacher might be-
gin with a statement such as, "I
called you into this meeting today
to see how we can improve your
performance in this class. How-
ever, ifthe student is perceived as

being uncomfortable it important
that the teacher engages in some
casual conversation so ttlat rapport
is established. Prior to initiating the
interview, the teacher builds some
background knowledge through a
look at the Class Processing Work-
sheet. The teacher asks the student
to examine their Class Processing
Worksheet and recite the response
to question #3 concerning the be-
havior of the class. This recitation
allows the student to gain aware-
ness of how he or she views the
class. The teacher then reads the
student's response to {*4, concern-
ing what they needed to do to be
successful, or learn in the class.

The teacher continues. "During
our time here I will ask you some
questions and I'm going to write
down your answers." The rea-
son why the mediation is done as

an interview is that we allow the
student to express their thinking
as opposed to coming up with the
"righf' answer. The teacher's role
as a listener shifts the dynamic of
the relationship.

Oncc the proccss begins, thc tcacher
asks thc qucstions on the mcdiadon
wo*shcet and records thc srudcnt's
answcrs. Thc qucstions nccd to bc
paraphrased into morc 'studcnt
fricndly'languagc. It should also be
noted that thc ratio of srudcnt to
ceacher talk should be roughly 80%
ssudcnt talk. Bdow is thc qucstion-
ingscquencc.

Qcsdon #l: Thc teachcr might ask
the srudcnt if or shc knows why thcy
werc cdlcd rc thc mcdiation or of
they are awarc of thcir having a prob-

lcm with either behavior or academ-
ics.

Qcstion #22 "The first question
I want to ask is, 'If I wcrc watch-
ing you on a vidco tapc ofour class
(sometimcs the teacher might invoke
thc na.urc'Amcrica's Funnicst Videos'
to usc atouchofhumor),what would
be some things I might sec you do-
ing?" Thc studcnt will somctimcs rc-
call events that arc roudnc, but also
some cvcnts of which thc tcachcr was
una\varc. Iftherc is a particular cvcnt
that thc student docsnt statc that
thc tcachcr feds should bc brought
out, thc tcachcr can intcrjcct "$Zhat
about thc time that you...?" and the
srudcnt will probably allow that to
be added. Occasionally there is a hu-
morous rcsponsc that is an indicadon
that therc is rccognition on the part
ofthc smdent that something may be
inappropriatc. Thc humor may mask
discomfort.

Qcstion #3 is thcpivotd part ofthc
mcdiation. h is the justification rc'
sponsc rc thc presupposcd bchavior
that allows thc studcnt to make avail-
able the incongrucnce of their prc-
viously st*cd lcarning actions and
what thcy arc acnrdlypresendng. The
gucstion bcgins with a simplc state-
ment, such as 

oOne ofthe things you
said you werc doing in #2 is ....? My
qucsdon to you is'nhat makcs that
okay?" \7'hilc this qucstion scems

to have no wcight, it is interesdng to
watch studcnts' reacdons.

(M"t y timcs scudcnts rcadily admit
that it is "not okay.' Othcr times, they
may 6dgct and blamc anothcr pcr-
son, in which case wc statc that thc
focus is on thcir pcrformancc and no
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onc clsc. If thcy rcspond wirh a sirn-
plc "I dont know" thcn thc gucstion
is restated with the ending phrasc
"this timcl or "W'hat madc it okay
this timc? More often than not the
sudent will say that "it's not okay'
and thc tcachcr can movc on. At this
point other aspccts ofrhe confict can
bc c4plorcd. For cxample, in quesdon
#4 thcre is a qucstion about an occa-
sion whcn the bchavior is not occur-
ring, or if their lack ofpcrformancc is
an issue in other classes.)

Qcsdon #5 probcs other aspccts
that contribute; othcr studcnts, mis-
undcrstanding rulcs, paying attcn-
don, ctc.

Qestion #6 asks whatthc teachercan
do thc help the situation. Thc snrdcnr
might suggcst a changc in scating,
*iting larger on t}rc challboard, cx-
plaining things differcndy, or allowing
morc activity.

Qgcstion #7 asl<s the smdent to comc
up with astrategyortwo to help solve
the problcm, and usually the teacher
will ask for at least swo.

Qgestion #8 asls thc studcnt to frame
the suatcgy in a cognitivc opcration,
asking thcm to prcdicc analyzc, or
make an inferencc with respcct to tlrc
result of their $rategy.

Qgcstion #9 asks thcm to dcct a
tign-off' darc whcrcby thc tcacher
will typically acknowlcdgc the sar-
dcnt's progress and then the work
shcet is signcd, datcd, and artachcd
to the Class Proccssing Shcct so that
cach rc-inspccrion of thar form makcs
thc rcsolution of thc situation more
concrete for the srudent. Ifthere is no
rcsolution, rhc tcachcr has documcn-

tation ofa *udent confcrcnce and can
ask for fuahcr assistancc.

Linda Darling Hammond ( 1998) sug-
gc*s that to crcatc significant elpcri-
cnccs for adolescents requircs that wc
have an undcrsanding of who thcy
are cognitivcly, socidly, physically,
and emotiondly. h is only with that
knowlcdgc that we can morc fully
support thcir growth and devclop-
mcnt. Part of today's challcngc is to
addrcss the sudents behavior, in-
duding the lack of performancc, thar
inhibits rhcir succcss as sildcnrs and
membcrs of thc learning community
so that thcy may succcssfully cmcrg€
into the citizcnry of rhis country.
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Cooperative Literacy P.0.0.S. P0litT SIIEET

0rr tine 5 poirrts
No absence 5 poirrts
I absence 3 poirrts
Honavork 5 poinfs
Materials 5 points
Assignrilefi 5 poirrts
Vehavror 5 points

Pod * POD ilame
Members:
l.
2.
3,
4,
5.

Monday Oate: Points Thursday Dale: Points

Arrival

Absences

llomework

Maiorials

Assignment

Expected 9ehavior

9ailv Total

Arrival

Absences

Homework

Materials

Assignment

Expecled Behavior

0ailv Total
TuesdaY Oate: Friday Oate: Points

Arrival

Absences

llomework

Maierials

Assignmenl

Expecled Behavior

Dailv Total

Arrival

Absences

]lomework

Materials

Assignmenl

Expected Behavior

Dailv Total
Wednesday Date: Points Eonus! Points

Arrival

Absences

Homowork

Mateilals

Assignment

Expecled Behavior

9aily Total

Sharing lnfornation

Encouraging

Listening

Participating

WEEKLY TOTAL



POD POINT Sheet WEEKLY GOAL

Pod Nome
Members:
1

Thursdoy Points Totol
Pod #

Mondoy Points Total
Arrivol Fridoy Points Totol
Homework / f older
Moteriols Reody

fndependent Work
Expected Behovior

Tuesdoy

Doily Totol

Points Total
Arrivol BONUsI Points Totol
Homework / f older
Mcteriols Reody

Independent Work
Expected Behovior

Wednesdoy

y Totol

Points Totol POINTS
Homework folder z
Homework 5Arrivals z
Takeoffs z
Materials ready z
lndependent work hBehavior 3

Arrivol
Homework / f older
Moteriols Reody

fndependent Work
Expected Behovior

Doily Totql

Anrivol
Homework / f older
Mqteriols Reody

Independent Work
Expected Behovior

Doily Totol

Shore fnformqtion
Encouroge

Porticipate
Doily Totql

Arrival
Homework / f older
Moteriols Reody

fndependent Work
Expected Behovior

Doily Totol

Mon.
Tues.
Wed.
Thurs.
Fri.
Bonus
WEEKLY
TOTAL

7/



Mediation Worksheet
CooperattveLrteracy

Student's name lacher

I ) 0escriptiorr of conflist: (in student's owll words, while teacher writes)

2l For a starter: "What would we see you doing in class if we were walchirrg you on
telryision?

9I Justific4ion: "What ruakes it okay?" tlrr fhe studeyrf's uirrd, how do they justify their
astior,rs?)

4) What are sovne occasiotrs that the student can reweuber wherefhe corrflict did hst odst?

5) Analvsis: Whaf other aspects of the class contribufe fo the problens: other
students, nisunderstandirrg of the rules, nisunderstandirrg of class work, {ailureio pay

attenfion, misunderstarrdirrg of apectafi ons

6) Roles; What can the tacher do to assist you in allowing this sifuation to iruprove?

7l Strateqies: Specific acfion which will nrake the sifuation beffer (in the student's
words, 'Whaf areyou goirrg to do differently?"

8) As you consider the sffategies that you nnentioq predict (infer, analyzg suggesf) what
night result fron those changes?

9) Follow up meeting where studenf defernines assesment of progress: ?ale:
hnnert:



Cooperalive Literacy
Observation Worksheet

Studenf's Name

lraiche(sNawe
hoperattve Lrleraey

9irestions; lrr the spaces below put a check wark arch time you observe one of the behaviors lisfed
below. At the conclusion of the observation period, you will answer the questions below, You will recerve
full credif for the period of tine you are obserrying and will havettmeto complete any nissing work

falking out

Teasing ofhers

Hittinq others

Leavirrq seat

Pisfrasting ofhers

Prrf downs

Search for rraterials

t'pl'lear(wals

I ) What is your gweral inrpression of how fhe class behaved?.

2l Whaf suggestions calr you nake to |hetacher fo solve any problens you night have sew?

?l What could you do to inprove the sifuation fur yourself ahd the class?

t



Cooperativ e Ltteracy
Jtlame:

POD Assessmenl lnventory

When working with a group or ?00, it is iwrportartt to naintain awarenessof how
your efforts paid 0ff. ln fhe spaces below thereis a discussion procedurefor the POP to
waminethe P00's assessrilelrt perfornance. Discuss the questions and then each
P00 member will complele the form.

L 0ircle the nunber that best corresponds to how you would rateyovr perforvnance
on the assessruent.

Needs fo lwrprove Average Oreafl

2, Circlethe nunber that best conesponds to how you would rate your ?00's
pertorunance on the assessnert,

Needs to lnprove Average 0reafl

5

?,What were sonrs of the ways in which your P00 was successful with the assessynerl?

4, What are sovne of the ways in which your P00 could inprove on the assessnnert?

5. lf you could redo the assessynewt,what would be sorue differert strategies you would
use to iruprove?

6, Wlnt did you lnrn froru this o(ercise? Use back if necessary)

5



MAppointment Book

Hour llame 0ate:

l:00

2:0A

3:00

4:00

5:00

0:00

7:00

0:00

9:00

l0:00

I l:00

l2:00
Ron Klemp Cooperative Lileracy



ffi Cooperativ eLiteracy

The purpose of this worksheet is to determine if nenbers of the class are behaving in a
wanner appropriate for larrning, You will answer the followirrg questiolls 0r1 your owyt
When fine is called a class discussioyr will be held to consider your alrswers.

1) Writeyourfirsf and lasf tnune

D What is fhe ttfle of this class?

9l lnyour opinion. how would you describerhebehavior of this class?

4) What are sotne actiovts you need to take fo nake sure that you calr ltatrn in this
classroon?

5) What are uamples of requests your tacher asks of you?

6) Which of the following words best describes you? lraw a circlearound all words
that describe you.

happy borirrg studious coyrscierfious caring
tndiflerevtl concerned wonied losf nisunderstood
curious ?ager positive nega{we humorous

7l WhaI can you do to makethis class better for you?

7


